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ABSTRACT

The objectives of the research were (1) to know the students speaking performance
through memorization influence student’s language anxiety and (2) to know the student’s
speaking behaviors through memorization influence student’s language anxiety. The
researcher applied quasi-experimental method. There were two classes namely control
and experimental group. The Population of this research were students at SMPN 22
Mesuji which consisted of 270 students. The sampling technique in this research was
random sampling. The researcher chose sample by selecting the sample and took two
classes from second grade at SMPN 22 Mesuji. The classes consisted of 20 students. So,
the total samples of this research were 40 students. The research data were collected using
test, questionnaire and analyzed by means descriptive statistic through SPSS version 16
for windows program. The result of this research showed that (1) the students speaking
performance through memorization influence student’s language anxiety. (2) the
student’s speaking behaviors through memorization influence student’s language anxiety.
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INTRODUCTION

In Indonesia, English is a subject to learn from elementary school to
university levels. Elementary school especially in Makassar provides English as a
local content which is not a “must” to teach. Whereas, junior high school and
senior high school levels provide English as a compulsory subject that is included
into the national curriculum. English as a compulsory subject for the students in
secondary levels is because the students in that level are considered able to learn
four English skills. The students can coordinate what they listen, speak, read and
write. Besides that, it is prepared for the students in secondary levels to have a
skill that perhaps will support their future career. One of the crucial skills is
speaking that is considered important to support their career. It is because the role
of English as international language, so that the students are expected able to
communicate on global scale and do their career easier than those who are not
mastering English. Finally, English is become a compulsory subject in secondary
levels in Indonesia.

Speaking is the process of delivering message using verbal and non-verbal
symbols for building and sharing meaning in a variety of contexts (Chaney and
Burk, 1998: 13). It also consists of creating a meaningful communication between
two or more people to get the respond from the listeners and learn how to follow
the social and cultural rules appropriately in communication circumstance. That is
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the reason why the speakers do not only need to produce the words in an ordinary
voice but also need to establish a meaningful communication.

In daily language teaching, the composition of teaching speaking and
writing or reading was not balance. Even, most of us speak more than we write in
daily life, yet many English teachers still spend most of the class time on reading
and writing practice. Speaking and listening skills were almost neglected. When
the goal of learning a language is to communicate, the speaking skill should be
taught and practiced in the language classroom. Therefore, if the students have no
chance to speak in the language classroom they will not be motivated and lost
their interest in learning. The students practice speaking English just in teaching
learning process and they will use their mother tongue outside of the class.

The very limited chance to practice can be the causes of being not
confidence, shyness and silence that impede a natural communication. They often
just keep silent in the Speaking English Classroom. Students might have so many
ideas to convey but they often get difficulty in uttering or saying what they
supposed to say. The students may feel uncomfortable to speak in the formal
classroom situation. They are afraid that the teacher will assess them for every
statement that they say and they are not ready to get negative evaluation from
their teacher. If it occurs in the Speaking English Classroom, then the class will be
passive because there is no communicative activity. The teacher will be the only
one who holds almost all the speaking activities. many students and teachers are
not aware of this existing case. Students, who are not aware of their own anxiety
problem, will always find themselves in difficult situation, well inside or outside
the classroom.

In the classroom, speaking anxiety can make some students choose to
rather stay away from the English class than be exposed to anxiety-provoking
situations. When they attend the class, they prefer to sit passively in the classroom
and communicate less than the students who do not feel speaking anxiety. All of
this can eventually lead to lower grades. When they are confronted with speaking
anxiety outside the class, they will get difficulty to socialize with new people.
Teacher also has a huge responsibility in this case. When teachers are not aware of
students’ speaking anxiety and are not familiar with the ways of lowering the
anxiety, the goal of reducing speaking anxiety cannot be effectively reached.

Therefore, teacher has an important role to help the students in reducing or
at least minimizing the students’ speaking anxiety. Jocelyn (2010: 4) argues that
reducing the speaking anxiety can be done when the teachers are aware of the
existence of the anxiety and students’ belief about language learning. Reducing
speaking anxiety makes students’ learning process more enjoyable and enhances
their English learning achievement. Ewald (in Dunn, 2012: 57) adds that language
learners desire to be challenged in a communicative classroom where the teacher
works to create comprehensible input, but also challenges the learners without
making them feel anxious. Therefore, teacher needs to know which students who
have high and low anxiety.

To ensure the success of English education in primary schools, students’
speaking anxiety is a significant issue which cannot be ignored. This can be the
reason why the researcher needs to investigate this case in order to provide some
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strategies for the English teacher to reduce the students’ speaking anxiety. There
are any kind of symptoms which can help the English teachers to identify the
students who suffering from speaking anxiety. Then, the teachers can design
sufficient teaching techniques for the anxious students like using memorization.

Memorizing is the process of establishing information in memory. The
term 'memorizing' usually refers to the conscious processes.” This means the
learners use memorization consciously and they think about the process of
memorization when they are applying it. This technique is like a description of a
cognitive learning strategy called rehearsal (O'Malley & Chamot, 1990).

There are two possibilities, which occur to the students who are suffering
from speaking anxiety. Speaking anxiety could be in the form of facilitative or
debilitative anxiety. Language anxiety obviously effect students’ oral performance
in language teaching. They get nervous when their teacher calls their name to
perform in front of the class. Even when they have prepared the script, they will
easily forget about what they have to say. Students with high level of anxiety will
face those symptoms since they still cannot control themselves.

METHOD

The researcher applied quasi-experimental method. There were two classes nhamely
control and experimental group. The Population of this research was students at SMPN
22 Mesuji which consisted of 270 students. The sampling technique in this research was
random sampling. The researcher chose sample by selecting the sample and took two
classes from second grade at SMPN 22 Mesuji. The classes consisted of 20 students. So,
the total samples of this research were 40 students. The research data were collected using
test, questionnaire and analyzed by means descriptive statistic through SPSS version 16
for windows program.

Findings
The Interpretation of the Result of Students’ Achievement Test

This section deals with the presentation and the elaboration of data about
pretest and posttest, and the students’ improvement in learning speaking before
and after employing treatments. In addition, mean score of pretest, posttest, and
questionnaire and standard deviation of pretest and posttest as consideration in
this research is also explored further. The detailed results are provided in the
further presentation of the data.

The presentation of the data in this part is obtained through the speaking test
interpretations. The interpretations are taken from mean score, standard deviation,
frequency, and any other supporting source of statistical elements.

1. Scoring classification of the students’ pretest for experimental and control

group

As being stated earlier that after tabulating and analyzing the students’ scores
into percentage, they were classified into six levels based on Puskur (2006:35).
The following table is the students’ pretest score and percentage of experimental
and control group.
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Table 1 The Percentage of Students’ Pretest Score

Experimental Group Control Group

Classification  Score
Frequency Percentage Frequency Percentage

Very Good 81-100 0 0 1 5.0
Good 61-80 2 10.0 1 5.0
Fair 41-60 5 25.0 11 55.0
Poor 21-40 13 65.0 7 35.0
Very Poor 1-20 0 0 0 0
Total 20 100% 20 100%

Based on the data in Table 1, experimental group showed that out of 20
students, there was none of them categorized as very good. There were 2(10%)
students yielded good. In the next level categorized as fair which was dominated
by 5 (25%) students. There were 13 (65%) students positioned in category of
poor. There was none of them categorized very poor.

In control group, the data indicated that out of 20 students,1 (5%) of them
gained very good and good classification. There were 11 (55%) students classified
as fair. In poor classification, there were 7 (35%) students. There was none of
them categorized very poor classification.

2. The mean score and standard deviation of students’ pretest for experimental
and control group

Before the treatments were performed, both experimental and control group
were given pretest to know the students’ prior knowledge. Furthermore, the
purpose of the test was to find out whether both experimental group and control
group were at the same level or not.

After calculating the result of the students’ pretest, the mean score and
standard deviation are presented in the following table.

Table 2 The Mean Score and Standard Deviation of Students’ Pretest

Group Mean Score Standard Deviation
Experimental 36.340 11.480
Control 46.355 13.992

Based on the classification of vocabulary test, the mean score of the control
group (46.355) was considered fair with the standard deviation 13.992. In the
experimental group, also the category of fair was clearly identified since the mean
score was 36.340 with the standard deviation 11.480.

Both mean scores of the control group and experimental group are slightly
different. Even though there is a different value between the control and the
experimental group, the control group is higher than experimental group but both
of them are still categorized as fair from five levels. It indicates that the two points
of the classification reached by the students are still low.
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3. Scoring classification of the students’ posttest for experimental and control
group
The scores of students’ vocabulary achievement were classified into five
levels. Those score then were tabulated and analyzed into percentage. The
following table is the statistical summary of the students’ posttest of both groups.

Table 3 The Percentage of Students’ Posttest Score

e .- Experimental Group Control Group
Classification  Score
Frequency Percentage Frequency Percentage

Very Good 81-100 7 35.0 0 0
Good 61-80 9 45.0 12 60.0
Fair 41-60 4 20.0 8 40.0
Poor 21-40 0 0 0 0
Very Poor 1-20 0 0 0 0
Total 20 100% 20 100%

From the classification, the scores, and the rate percentage of the
experimental group illustrated in the table above that out of 20 students, two of the
bottom categories, poor and very poor were not employed by anyone of them.
There were 4 (20%) students leveled as fair and 9 (45%) students named as good.
In this group, there were 7 (35%) students can gain the very good level. In control
group showed that out of 20 students, for a very good category, it was reported
that no one reached them (00.00%) and 12 (65%) students mentioned as good. In
the next level categorized as fair which was dominated by 8 (40.0%) students. For
poor and very poor category, it was reported that no one reached them (00.00%).

Based on the description above, there is a much more significant
improvement of speaking reached out by the students in experimental group
through treating those students during the research.

4. The mean score and standard deviation of students’ posttest for experimental
and control group

The result of the posttest employed to the control and experimental group
was defined to be the way to know the mean score and the standard deviation. The
following table presents the mean score and the standard deviation of both groups.

Table 4 The Mean Score and Standard Deviation of Students’ Posttest

Group Mean Score Standard Deviation
Experimental 72.450 13.650
Control 62.460 9.328

It can be observed in the table above that the control group was valued
62.460 for its mean score with the standard deviation obtained 9.328. For the
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experimental group, the mean score was 72.450 with the standard deviation
valued at 13.650. It can be referred from the description about the mean score and
the standard deviation for both control and experimental groups before and after
the research (pretest and posttest) that although the control group has a little
improvement in enriching the vocabulary from the mean score 46.335 in pretest to
62.460 in posttest, but the level of the six category is still in fair level. Following
the control group, the experimental group also shows an improvement in
enriching vocabulary. But the experimental group produces a better improvement
or a higher achievement that turns from 36.340 in pretest to 72.450 in posttest or
fair classification to good classification.

5. Test of significance (t-test)

T-test is a test to measure whether or not there is a significant difference
between the results of the students’ mean scores in the pretest and the posttest
yielded by the control and the experimental group. By using inferential analysis of
t-test or test of significance run by SPSS Version 16, the significant differences
can be easier to analyze. The level of significance is (o) = 0.05 and the degree of
freedom (df) = 19, N1+N2 — 2, the number of students of both groups (each 20).
The following table illustrates the t-test value result:

Table 5 The Paired t-test Value of Students’ Achievement on Control and
Experimental Group

Variables Probability o Remarks
Value

Pretest of control and 0.19 0.05 Not Significant
experimental group

Posttest of control and 0.00 0.05  Significantly different
experimental group

Based on the result of data analysis as summarized in table 5 pretest of
control and experimental group, the researcher found that the p-Value (probability
value) is higher than o (0.19 > 0.05) and the degree of freedom 19. The t-test
value of experimental and control group in pretest was remarked not significant.
Meanwhile, the p-Value of posttest from both groups was lower than a (0.00 <
0.05) and the degree of freedom was 19. The t-test value of both groups in posttest
was remarked significantly different. It indicated that the alternative hypothesis
(H1) was accepted and, of course, the null hypothesis (Ho) was rejected. It showed
that the use of method significantly enriches students’ speaking in the
experimental group. It is more effective, more productive, and faster to enrich the
students’ speaking ability.
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The Result Data Analysis on the Questionnaire

The purpose of the questionnaire’s distribution was to know the students’
interest during the research. The questionnaire was distributed to the students in
experimental group only after having treatments. All the questions were answered
individually based on their opinion after having treatments. Each questionnaire
contained 20 statements in which 10 statements were positive and 10 statements
were negative. The options of the questionnaires were (1) Strongly Agree, (2)
Agree, (3) Undecided, (4) Disagree, and (5) Strongly Disagree. All five options
of the responses were given values differently. As mentioned in the previous
chapter, the scoring of the questionnaires was analyzed statistically based on the
application of Likert Scale. The result shows the student’s speaking behaviors
through memorization influence student’s language anxiety. This is indicated by
the percentage of the students’ questionnaire shown in the following table:

Table 6 The Percentage of Students’ Behavior

No. Classification Range Frequency Percentage
1. Strongly Agree 85 —100 6 30 %

2. Agree 69 — 84 12 60 %

3. Undecided 51 - 68 1 5%

4.  Disagree 36 — 50 1 5%

5.  Strongly Disagree 20 — 35 0 00.00
Total 20 100

Based on the classification above, it indicated that the overall responses
were only in strongly agree, agree and undecided classification. From 20 students,
6 (30.00%) of them reached the high classification, strongly agree. The rest 12
(60.00%) students were categorized as agree classification and 1 (5%) were
categorized as undecided. From all classifications, 1 (5%) of the students were
categorized as disagree and none in category strongly disagree. From the data, it
was found that all of the students had agreed the student’s speaking behaviors
through memorization have an effect on student’s language anxiety.

Table 7 The Mean Score of Students’ Behavior

Total Respondent Total of Students’ Score Mean

20 1653 82.65

In relation to the mean score above, the students reached 82.65, it can be
concluded that the students of experimental group had a high interest in mastering
speaking by using the method.

Discussion

The discussion section deals with the interpretation of test result both
pretest and posttest and description of data gained from the questionnaire which is
presented based on the student’s speaking behaviors through memorization
influence student’s language anxiety.
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The Students Speaking Performance through Memorization Have an Effect
on Student’s Language Anxiety.

Based on the collected data through the pretest and posttest, the comparison
of the enrichment of students’ achievement of experimental and control class can
be proved by analyzing result. It can be stated that after giving treatment by the
method, the mean score of the experimental group before the treatment was 36.34
and after the treatment the students gained score 72.45. In the experimental group,
18 students dominated 60 % in poor classification in pretest and 10 students in
posttest with 34 % domination in very good classification. Meanwhile, in control
group showed the mean score was 46.33 before the treatment and 62.46 after the
treatment. There were 18 students leveled in fair which dominated 60% in pretest
and 9 students also dominated in posttest with 30 %.

By noticing the result of students’ pretest, the researcher assumed that the
prior knowledge of the students seems lack because the students did not have any
knowledge about the test or they are not given the treatment yet by using the
method. The result of posttest indicates that the use of Method gives progress
significantly toward students’ achievement. It means all the students could enrich
their speaking; it is proved by the students’ mean score before and after the
treatment gets increase as stated before. The speaking achievement showed better
in the experimental group compared to the control group. The experimental group
was two levels higher than the control group from fair classification turned to
good classification.

The statistical data based on the t-test through SPSS Version 16 to test the
hypothesis indicated that the probability value of the experimental group is lower
than alpha (o)) in which (0.000 < 0.05). It meant that the H1 of the hypothesis was
accepted.

The procedure of the treatment has an important role for the students’
speaking mastery. It is proved by the enhancement of students’ speaking
achievement after giving the treatment through memorization.

The Student’s Speaking Behaviors through Memorization Have an Effect on
Student’s Language Anxiety.

The questionnaire was given to the students to cover the statements about
the student’s speaking behaviors through memorization influence student’s
language anxiety.

Based on the result of the questionnaire on the experimental group, the
interest of the students was dominantly classified as high interest. There was 1
(5%) of them classified as undecided, and 1 (5%) of them classified disagree and
none students categorized as strongly disagree. From the result, 12 students
dominated (60 %) as agree and 6 (30%) students as strongly agree.

From this fact, it points out that the way of English teacher in conducting
materials is closely related to the students’ behavior or response toward English
teacher. The teacher classroom management brings together experience, ability
and feeling as well as toward teaching English as a foreign language.

Hornby (1995:622) states that “one factor that can affect the students’
behavior is interest. It forms a feeling towards activities, experiences, or other
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things.” Moreover, it is a set of mentally conditions which consists of combination
of prejudice, curiosity, concern, or other tendency that can lead someone to
preference.

The result of questionnaire that was given after the posttest shows that the
student’s speaking behaviors through memorization influence student’s language
anxiety. The questionnaire was given after the posttest to experimental group to
know the students’ interest in using the method to learn speaking. Based on the
analysis of questionnaire the researcher concludes that the students are interested
in learning speaking through the method.

The students in experimental group generally agree with the implementation
of the method because it can build their confidence and they feel more
enthusiastic in learning speaking. It can be seen from the mean score of
questionnaires, it is 82.65 which is categorized as interesting. No wonder if the
result of the posttest was great to support them to enrich their speaking ability.
Also are very positively supporting the students in mastering their speaking.

CONCLUSIONS

Based on the findings and discussions in the previous chapter, the researcher
concludes that the students speaking performance through memorization influence
student’s language anxiety. The result was based on pretest of control and
experimental group, the researcher found that the p-Value (probability value) is
higher than a (0.19 > 0.05) and the degree of freedom 19. The t-test value of
experimental and control group in pretest was not significant. On the posttest
analysis, the p-Value of posttest from both groups was lower than a (0.00 < 0.05)
and the degree of freedom was 19. The t-test value of both groups in posttest was
significantly different. Based on the result analysis, it indicated that the
alternative hypothesis (H1) was accepted and, of course, the null hypothesis (Ho)
was rejected. It showed that the use of method significantly enriches students’
speaking in the experimental group. It is more effective, more productive, and
faster to enrich the students’ speaking ability. The student’s speaking behaviors
through memorization influence student’s language anxiety and it is very exciting
and challenging activity. The result based on questionnaire which showed that
from 30 students, 10 (34.00%) of them reached the high classification, strongly
agree. The rest 12 (40.00%) students were categorized as agree classification and
6 (20%) were categorized as undecided. From all classifications, 4 (6%) of the
students were categorized as disagree and none in category strongly disagree.
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