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Abstract

Charlie Baka. The Effects of Students Team Achievement Division (STAD) to Improve Students’

Achievement in Writing Skill (Supervised by Kisman Salija and Murni Mahmud)

The objectives of this research are (1) to find out whether the use of Students Team Achievement

Division (STAD) improve students’ achievement in writing skill (2) to find out whether the use of

STAD motivate the students in learning writing skill at fourth semester of English department of UKI

Toraja. This research employed quasi-experimental design. It used two groups, one received treatment

STAD and the other group received GI. The subjects of this research were class F and G were taken

randomly. Class F as the experimental group and class G as control group consisted of 30 students.

The data of this research was collected through writing test and questionnaire. The results of this

research were (1) The use of STAD has effects to improve the writing achievement of the fourth

semester students of UKI Toraja in experimental class. (2) The motivations of the fourth semester

students of UKI Toraja as experimental class showed a great positive in learning writing by using

STAD. So, it can be concluded that the use of STAD motivated the students in writing and agreed to

use of STAD because it could built students’ confidence and finding ideas. Many students also agreed

that the use of STAD was interested in work group session.
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A. INTRODUCTION

Many students during the writing task are sometimes confuse and could not continue to

complete their writing task with simple reason such as lack of vocabulary, not having enough

ideas, cannot make up longer sentences. These may occur since they have not enough writing

experience and focus their attention mainly on grammar and vocabulary. Lecturers also face

problem of writing class is how to motivate the students to write interesting and effective

materials and also find good techniques.

In the case of UKI Toraja, the researcher found that the ability of the students to write were

low. Students could not develop the ideas as the result they can only write very short

paragraph. They were difficult to develop paragraph and the structure of the sentences that

made were still not correct. It indicated unsuccessful in teaching learning process. This

phenomenon could be caused by many factors such as the students do not have enough

experience to write or the material and the strategy which provided in the class by the

teachers is not suitable for the students.

Based on the problem above, the English teachers have to be more creative in choosing the

materials and teaching strategy which can make the writing class more interesting,

motivating, exiting and more effective. Various techniques or strategies of teaching writing in

English have been applied by teacher such as mind mapping, brain-storming, songs, etc.

Some of them are considered effective in teaching writing. One of the possible ways for

assisting is cooperative learning.

Cooperative learning is an instructional program in which students work in small groups to

help one another understand the academic content of materials. Harmer (2004:117) states that

groups work has some advantages, one of them is it promotes learner autonomy by allowing

learners to make their own decision in group without being told what to do by the teacher.

They work together in group work or pairs work for doing something to achieve the goals of

language learning. There are some techniques that can be used in cooperative learning such

as Cooperative Integrated Reading Composition (CIRC), Jigsaw, Teams game Tournament

(TGT), Students Team Achievement Division (STAD) and Group Investigation (GI), and etc.

In this research STAD will be used.
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Slavin (1990) stated that STAD is the simplest groups of Cooperative Learning methods

method emphasizing student team learning methods. In the STAD technique, students are

assigned to four to six members reflecting a heterogeneous grouping.

B. REVIEW OF RELATED LITERATURE AND HYPOTESIS

1. Writing

a. The essence of writing

Many definitions about writing are given by linguistics. Lindblom (1983) defines that writing

as a way of learning to focus our mind on important matters and learning about them. By

writing activity, a person can find the solution of difficult problem, master the fact and even

by writing a person can also communicate through the way that is impossible.

Harmer (2011:10) defines writing is a productive skill which involves though and emotion. It

is a medium of communication. Writing cannot be mastered at one but it needs practice. The

practice may include imitating or copying words and sentences from the giving ideas or

expressing free ideas based on the writers’ knowledge, experience and point of view.

Nunan (1995:91) states that writing is clearly a complex process, and competent writing is

frequently accepted as being the last language skill to be acquired. Few people write

spontaneously, and few feel comfortable with a formal writing task intended for the eyes of

someone else. Writing is not a natural activity.

Based on the explanation, the researcher concludes that writing is one of the production skills

in language. In its process needs attention for the rules such as structure or content. The aim

of writing is to tell about ideas, concept, or massage from the writer to the reader.

b. The components of writing
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Jacobs in Fatmasari (2011:16) states that there are five components in writing. Those are

content, organization, vocabulary, language use and mechanics. It will be presented in the

following:

1) Content

The content of writing should be clear to readers. So, that the readers can understand the

message conveyed and gain information from it. In order to have good content in writing, its

content should be well unified and completed.

2) Organization

The process of organization in writing involves coherence, order of importance, general to

specific, specific to general, chronological order and spatial pattern.

3) Vocabulary

One of requirements of a good writing always depends on the effective use of the words. In

personal description, word plays a dual role: to communicate and to evoke, to the readers to

perceive and feel. These two purposes are evident even if such as a practical and common

form of writing as an advertisement.

4) Language use

Writing involves correct usage endpoint of grammar, such as verb, nouns, and agreement.

5) Mechanism

The use of mechanics is due to capitalization, and spelling appropriately. This aspect is very

important since it leads readers to understand or recognize immediately what the researcher

means to express definitely.
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2. Cooperative Learning

Cooperative learning is the activities in teaching learning process where the students are

divided into some groups. The students learn and work in small group interaction until they

get experience. Hill and Hill (1990) state that cooperative learning has significant advantages

for both intellectual and social development, over individualized and competition learning

individual environment.

Cooperative learning is an instructional program in which students work in small group to

help one another understand the academic content of materials. Harmer (2004:117) states that

groups work has some advantages; one of them is to promote learners to make their own

decision in group without being told what to do by the teacher.

According to Slavin (in Slage, 2009:17), cooperative learning strategies made it possible for

students to see one another in a positive light and to establish friendships based on human

qualities rather than on skin colors or by the way a student may speak. Furthermore, Slavin

stated that students' proved to be more successful when working within groups than when

they worked independently. Moreover, it was believed that students who participated in

cooperative groups were more likely to increase friendships across ethnic and racial lines.

3. Students Team Achievement Deviation (STAD)

a) Definition of STAD

An effective cooperative learning method is called Students Teams Achievement Division or

STAD (Slavin, 1994:288). STAD consist of a regular cycle of teaching, cooperative study in

mixed-ability teams, and quizzes, with recognition or other rewards provided to teams whose

members most exceed their own past records. STAD consist of a regular cycle of

instructional activities, as follows: (1) teach: present the lesson, (2) team study: students work

on worksheet in their team to master the material, (3) test: students take individual quizzes,

(4) team recognition: team scores are computed on the basis of team members’ improvement

scores, and certificates, a class newsletter, or a bulletin board recognizes high-scoring teams.

b) Using STAD in Teaching English

STAD is made up of five major components namely: class presentation, teams, quizzes,

individual improvement, score and team recognition. (Slavin, 1994)

1) Class presentation
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Material in STAD technique is initially introduced in a class presentation. Class

presentation in STAD technique differ from usual teaching only in that they must be

careful attention during the class presentation because doing so will help them to do

well on the quizzes. The quizzes determine their team score.

2) Teams

Teams are composed of four to six students who present a cross section of the class in

academic performance, sex, and race or ethnicity. The major function of the team is to

prepare its members to do well on the quiz after the teacher present the material; the

team meets to study worksheet or other material. Most often, the study takes the form

of students discussing problem together, comparing answer and correcting any

misconceptions if teammates makes mistake.

3) Quizzes

Students are not permitted to help one another during the quizzes. This makes sure

that every student is individually responsible for knowing the material.

4) Individual improvement score

The idea behind individual improvement score is to give each students performance

goal that the students can reach but only they work harder and perform better that in

the past.

5) Team recognition

Teams may earn certificates or other rewards if their average scores exceed a certain

criterion. Students’ team score may also be used to determine up to five bonus points

toward their grades.
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4. Motivation

a. Definition of motivation

Brown (2007:168) states that motivation is yet another affective variable to consider, but one

that so central and with research foundations that are so pervasive that it deserves a separate

category here. Undoubtedly the most frequently used catch-all term for explaining the

success or failure of virtually any complex task, motivation is a star player in the cast of

characters assigned to second language learning scenarios around the world. Such

assumptions are of course not erroneous, for countless studies and experiments in human

learning have shown that motivation is a key to learning general.

Donough (1993) states that motivation is the factors that support the students to learn English

language, most language teacher agree that motivation is one of the most important factors

influencing the students successful or failure in learning language.  In oxford dictionary

(1992:100) of current English, motivation is an energy within the person created by affective

an arousal and anticipatory goal reaction.

b. Types of motivation

Harmer (1993:3) distinguishes motivation into two kinds as extrinsic and intrinsic motivation.

1) Extrinsic motivation

Extrinsic motivation is concerned with factor outside the classroom; Penny Ur (1996) states

that extrinsic motivation is that drives from the influence of some kinds of external incentive,

as distinct from the wish to learn for its own sake or interest in task.

2) Intrinsic motivation

In educational psychology, intrinsic motivation is something to relate to long success and

usually defined as motivation, which is guided by an interest in the fast, itself in which one is

engaged. In Harmer (1993:4) point out that intrinsic motivation is concerned with what take

place inside the classroom.
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HYPOTHESIS

1. Null hypothesis (H0)

a. Students Team Achievement Division (STAD) cannot improve students’ achievement

in writing skill at fourth semester students of English department of UKI Toraja.

b. Students Team Achievement Division (STAD) cannot motivate the fourth semester

students of English department of UKI Toraja.

2. Alternative hypothesis (H1)

a. Students Team Achievement Division (STAD) can improve students’ achievement in

writing skill at fourth semester students of English department of UKI Toraja.

b. Students Team Achievement Division (STAD) can motivate the fourth semester

students of English department of UKI Toraja.

C. RESEARCH METHOD

1. Research Design

In this research, the researcher uses the quasi-experimental design. It involves two

groups, one receives treatment through Students Team Achievement Division (STAD)

as experiment group and the other group receives treatment through Group

Investigation (GI) as control group. Both of groups are given pretest and posttest. The

pretest is administered to find out the prior knowledge of students while posttest is

administered to find out the influence of using STAD in Learning English writing.

The design is formulated as follows:

EG O1 X O2

CG O1 Y O2

Figure 3.1 Research design (adapted from Gay, 2006:258)

Where:

EG = experimental group

CG = control group

O1 = pre test

O2 = post test
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X = treatment with STAD technique

Y = treatment with GI technique

2. Research Variable

This research consists of two variables, namely dependent variable and independent

variable. The research has two independent variables and one dependent variable. The

three variables are defined as follows:

a. The independent variables are STAD and GI techniques. Both of them are used to

facilitate students to improve their English writing.

b. The dependent variables of this research are the students’ writing achievement.

3. Operational definition of Variables

a. STAD (Students Team Achievement Division) is group activity where the lecturer

present lesson and students study worksheet in four to six members’ team. STAD is

made up of five major components namely; class presentation, teams, quizzes,

individual improvement, score and team recognition.

b. GI (Group Investigation) is cooperative learning which students form interest groups

within which to plan and implement an investigation and synthesize the findings into

a group presentation for the class. GI has four important components; investigation,

interaction, interpretation, and intrinsic motivation.

c. Students’ writing skill is the ability of the students after application of STAD and GI

in writing English in terms of accuracy content, organization, language use or

structure, vocabulary, and mechanics.

d. Students’ motivation is students’ desire and effort to achieve the goal of writing

which is measured by using the Likert scale which is classified as strongly motivated,

motivated, fairly motivated, unmotivated, and strongly unmotivated. The level of the

students’ motivation in writing class by STAD is high when their motivation is in the

level of strongly motivated or motivated.
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4. Population and Sample

a. Population

The population of this research is the fourth semester students of English Department

of UKI Toraja, South Sulawesi Province. The total number of the classes is nine

namely; class A, class B, class C, class D, class E, class F, class G, class H, and class

I. Each class consists of different number of students. The population is 255 students.

b. Sample

The sample is selected by using cluster random sampling technique. The researcher

takes two classes which are homogeneous. They are class F and class G. These two

classes are then taken randomly. Class F is given treatment by using STAD which

consists of 30 students, while Class G is given treatment by using GI which consists

of 30 students.

5. Research Instrument

The instruments used to collect data consists of two kinds of instruments, they are as

follows:

a. Writing test

The test consists of pretest and posttest. This instrument is intended to measure the

students’ writing achievement. The test is made by researcher. The tests which given are

some topics where the students should write paragraph about the topic which given.

b. Questionnaire

The other kind of research instrument is questionnaire. In this research the instrument is

given to find out the students’ motivation toward the use of STAD in writing. The

questionnaire uses Likert Scale, strongly motivated, motivated, fairly motivated,

unmotivated, and strongly unmotivated
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6. Procedure of Collecting Data

To collect the research data, the researcher conducts research by employing the setting

below:

1. Pretest : the researcher gives writing test to the students. The pretest is run 30

minutes.

2. Treatment for experimental class (STAD); the researcher gives the treatment in six

times. The researcher uses some topics. The procedure of giving treatment as follows:

1) Presenting theme of problem by using slide.

2) Dividing the students into some teams and each team consists of four to six students.

3) Students begin to discuss the theme of problem which given in team, after that the

teams start writing.

4) One of the members of teams is pointed to write.

5) After that, the students are given quizzes. During the quizzes, students are not

permitted to help each others. So, they will do the quizzes individually.

6) Calculating the score which got by all the teams.

3. Treatment for control class (GI):

1) The students are introduced using group investigation method in writing skill.

2) The lecturer introduces new theme on the slide.

3) Then, students are divided into some groups. Each group consists of five to six

students.

4) Each group getting the task then investigating, interacting, and interpreting the theme.

5) Each group finds out data about the theme and prepares a report in writing form of

paragraph.

6) After finishing, the students each group presents their report in the class.

7) During presentation, the researcher observes the students cooperative in group, the

students’ activeness in present the material, students concern toward other group

presentation, the students’ activeness in asking question, and the students’ activeness

in answering questions in group.

4. Posttest: after doing the treatment the researcher gives a posttest. The researcher

applies posttest to point out the students’ achievement in writing skill by applying

STAD and GI. The posttest is run 30 minutes.
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7. Technique of Data Analysis

In analyzing the data collects through writing test and questionnaire, the researcher uses

the analysis below.

a. Writing test

In this research, the data is collected after giving test to the students. The data is analyzed

through quantitative analysis. To get the score the researcher uses scoring scale which

includes the content, organization, vocabulary, language use and mechanics.

The gain score is analyzed as follows:

The gain score is converted to a set of score of maximum of 100, using the following the

following simple formula:

A student’s score = The gain score X 100%

The maximum score

Calculating the mean score, standard deviation, and t-test between the pre-test and post-

test of both of experiment group and control group by using statistic package for social

science (SPSS) program version 20.0

b. Questionnaire

Data on students’ motivation is analyzed by using Likert scale as follows:

Table 3.3 Likert scale

Positive statement

score

Negative statement

score

5

4

3

2

1

Strongly agree

Agree

Undecided

Disagree

Strongly disagree

1

2

3

4

5

(Sugiyono, 2008:181)

This research employs 10 positive statement and 10 negative ones. Hence, if a respondent

answers all the positive statements with strongly agree along with ten negative ones with

strongly disagree, he or she gets 100 scores, and the one who answers all positive statement

with strongly disagree along with ten negative ones with strongly agree gets 20 score.
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D. RESULT AND DISCUSSION

The research used pre-test and post-test in which these test aimed at collecting data of

students’ writing achievement of both classes, experimental and control class. The

questionnaire was intended to get information of the students’ motivation toward the use of

STAD.

1. The achievement of the students in writing

This segment deals with the presentation of the result of the students’ achievement to write

paragraphs in pre-test and pos-test of experimental group and control class.

a. The Rate Percentage and Frequency of Students’ Score Pretest and Posttest in

Experimental and Control

Students’ score of pre-test and posttest were classified into seven classifications namely

excellent, very good, good, fairly good, fair, poor, and very poor. The frequency and the rate

percentage of the students’ score of pre-test and posttest in experimental and control classes

are presented in the following:

Table 4.1 The Rate Percentage and Frequency of Students’ Score of Pre-Test in Experimental

and Control Class

Classificati

on

Score Experimental class Control class

Frequency Percentage Frequency Percentage

Excellent

Very good

Good

Fairly

Good

Fair

Poor

Very poor

96-100

86-95

76-85

66-75

56-65

36-55

0-35

0

0

1

8

18

3

0

0

0

3.3

26.7

60

10

0

0

0

1

7

18

4

0

0

0

3.3

23.4

60

13.3

0

Total 30 100 30 100



Page | 47

TEFL Overseas Journal vol 2.2016

Based on the data shown in table 4.1 the result of the pre-test both of group was that none

(0%) of students got excellent and very good. The result of the students’ score in

experimental class was one (3.3%) of students got good, eight (26.7%) students got fairly

good, eighteen (60%) students got fair, three (10%) students got poor and there was none of

students who got very poor.

In control class, the students’ score was one (3.3%) students got good, seven (23.4%)

students got fairly good, eighteen (60%) students got fair, four (13.3%) students got poor, and

there was none of students who got very poor.

Table 4.2 The Rate Percentage and Frequency of Students’ Score of Post-Test in

Experimental and Control Class

Classification Score
Experimental class Control class

F P F P

Excellent

Very good

Good

Fairly Good

Fair

Poor

Very poor

96-100

86-95

76-85

66-75

56-65

46-55

0-36

0

6

12

5

7

0

0

0

20

40

16.7

23.3

0

0

0

1

1

12

15

1

0

0

3.4

3.3

40

50

3.3

0

Total 30 100 30 100

Based on the data shown in Table 4.2 the result of post-test of experimental class was

increased. None (0%) of students got excellent, six (20%) students got very good, twelve

(40%) students got good, five (16.7%) students got fairly good, seven (23.3%) students got

fair and there was none students who got poor and very poor.

b. The Mean Score and Standard Deviation of the Students’ Pre-Test and Posttest

The following tables were the result of the students’ scores of pre-test and post-test in control

and experimental group. The tables showed the difference score on mean score and standard

deviation of both of groups.

Table 4.3 The Mean Score and Standard Deviation of the Students’ Pre-Test

Group Sample Mean Score Standard Deviation
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Experimental

Control

30

30

62.50

61.53

6.85

6.51

Based on the table 4.5 the mean score of pre-test in control group was 61.53 which was

categorized as fair based on the scoring system by UKI and experimental group was 62.53

which was also categorized as fair. In line with this, the researcher can conclude that both

experimental and control group were nearly at the same level in writing achievement.

In this case, the post-test score was analyzed at the significant level 0.05 or ɑ equals to 0.05

by using inferential statistic through SPSS program version 20.0. The result of post-test as

follows:

Table 4.4 The Mean Score and Standard Deviation of the Students’ Post-Test

Group Sample Mean Score Standard Deviation

Experimental

Control

30

30

76.13

66.33

10.44

6.97

Table 4.4 showed that the mean scores of both experimental and control group were different

after treatments. The mean score of experimental group was 76.13 (62.50 < 76.13) whereas

the control group was 66.33 (61.53 < 66.33). The mean score of post-test for experimental

group was higher than the control group (76.13 > 66.33) and the standard deviation for

experimental group was 10.44 and control group was 6.97. The mean score both of groups

shows that both experimental and control were in different category based on the scoring

system of UKI. The experimental group was categorized as good classification while control

group was categorized as fairly good.
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c. The Components of Writing in Experimental and Control Group

Table 4.5 The difference between Pre-Test and Post-Test of Experimental and Control Group

in Five Components of Writing

Components

of Writing

Mean score

Experimental Control

Pre-test Post-

test

Improvement Pre-test Post-

test

Improvement

Content

Organization

Vocabulary

Language use

Mechanic

18.60

14.27

13.33

13.77

2.53

23.40

15.97

16.00

17.43

3.33

4.8

1.7

2.67

3.66

0.8

17.93

13.40

13.40

14.03

2.77

19.77

14.60

14.47

14.70

2.80

1.84

1.2

1.07

0.67

0.03

Total 62.50 76.13 13.63 61.53 66.33 4.8

Based on the result, the highest improvement in experimental of components of writing was

content. The score was 4.8 while the lowest was mechanic, it was only 0.8 point. In control

class, the highest was also content; it was 1.84 point while the lowest is mechanic, it was 0.03

point.

d. Test of significant (t-test)

The hypotheses were tested by using inferential analysis. In this case, the researcher used t-

test (test of significance) for independent sample. This test was used to know the significant

difference between the result of the students’ scores in pre-test and post-test in control group

and experimental group. The level of significance (0.05) with degrees of freedom (df) = n1 +

n2 - 2 = 60, where n = number of subject (30), then the result of the t-test is presented in the

following table:
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Table 4.6 The Probability Value of t-test of Pre-test in Experimental and Control Group

Variable Probability Value (ɑ)

Pre-test of control and Experimental

group

Post-test of control and Experimental

group

.578

.000

0.05

Based on the result of data analysis as summarized in Table 4.6 in pre-test and post-test of

experimental and control group were found that the probability value was higher than alpha

(ɑ). The result of pre-test was (0.578 > 0.05) which means that there was no significant

difference both groups. The researcher also found that the probably value in post-test was

lower than alpha (ɑ) (0.000 > 0.05) which means that there was significant difference in post-

test of both of groups.

Thus, the alternative hypothesis (H1) was accepted and the null hypothesis (H0) was rejected.

It showed that the use of STAD was able to give significantly improvement to the students’

writing achievement.

2. The analysis data of the students’ motivation

Questionnaire is one of the popular medium for collecting data in education and social

research. The distribution of questionnaire in this research aims to find out whether the

students are motivated in learning writing by using STAD. The questionnaire was distributed

to the students in experimental group after the treatment. In this research the questionnaire

included 20 items which were expected to find out the motivation of the students in learning

writing by using STAD.

The questionnaire was responded the students individually refer to the students’ opinion after

the treatment using STAD. The motivations of the fourth semester class F students of UKI

Toraja in learning writing by using STAD showed a great positive. Refers to the data analysis

of the questionnaire items, the mean score of questionnaire were 80.26 and categorized into

motivated classification. The data analysis can be seen in the following table.

Table 4.7 The Rate Percentage of the Students’ Motivation

No. Classification Rang Score Frequency Percentage

1. Strongly motivated 85-100 9 30
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2.

3.

4.

5.

Motivated

Fairly Motivated

Unmotivated

Strongly unmotivated

69-84

52-68

36-51

20-35

19

2

0

0

63.33

6.67

0

0

Total 30 100

Based on the data on the Table 4.7 the analysis data questionnaire of the experimental group

stated that none of the students responded in negative statement toward the use of STAD, it

showed that 9 (30%) of students were strongly motivated, then 19 (63.33%) of students who

were motivated and 2 (6.67%) students were fairly motivated. Based on the score of the

students in questionnaires, it was found that the highest score was 93 which were categorized

as strongly motivated. And the lowest score was 63 which was categorized fairly motivated

and most of the students indicated strongly agree and agree as positive statement about the

use of STAD in learning writing. Then, it could be concluded that the use of STAD is

motivated the students of UKI Toraja in learning writing.

The researcher presents the description of the data that gained from the questionnaire based

on students’ motivation toward using STAD in learning writing.

1. The students’ writing achievement

Based on previous finding on all writing components, it showed that the writing achievement

of fourth semester students of UKI Toraja improved especially for experimental class. It was

also supported by the students’ frequency and rate percentage of the students’ pre-test and

post-test.

The description of the students’ writing in the pre-test of both of experimental and control

group in term of the five components of writing can be seen in the following.

The first is content aspect; both in experimental and control class, most of the students could

not illustrate the topic well. They had limited knowledge of the topic and little substance.

They also could not develop the topic well. So, that’s why the means score of content aspect

in experimental and control was 18.48 and 17.93 which categorized as fair to poor.

The second is organization aspect; some students have the main ideas but they were loosely

organization. Besides that, many students could not give support of ideas and the ideas were
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not clear and confused. The categorized of this term was good to average with 14.06 score in

experimental and 13.4 score in control.

The third is vocabulary aspect; the categorized of this aspect was fair to poor, the score was

13.23 and 13.4. Most of students found difficulties in the use of suitable and correct words to

convey intended information given related to the topic, as the result, the meaning of massage

which written was not clear and confused. They also lacked in the use of idiom form.

The fourth is language aspect; both of students in experimental and control group have the

similar problem. They had difficulties to make well-formed and complete sentences, tenses,

and pronouns. They also got lack to use article such as a, an, and the correctly.

The fifth is mechanic; both of the groups made frequent errors or spelling, punctuation,

capitalization and the meaning confused. They also had poor writing which was not enough

to evaluate.

2. The students’ motivation

Referring to the findings about the motivation of the students in experimental group, the

researcher analyzed that the students are motivated in learning writing skill by using STAD.

The data (Table 4.7) showed that nineteen students or 63.33% of 30 students were motivated

and 9 students or 30% were strongly motivated and 2 students or 6.67% were fairly

motivated. It means that most of the students have positive respond about the use of STAD in

learning writing. It means that the students of UKI Toraja were motivated in learning writing

by using STAD.
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E. CONCLUSION

1. Based on the findings and discussion in the previous chapter, the

researcher concluded that the use of STAD improve students’

achievement in writing skill at fourth semester of UKI Toraja in

experimental class.

2. The motivations of the fourth semester students of UKI Toraja as

experimental class showed a great positive in learning writing by using

STAD. So, it can be concluded that the use of STAD motivated the

students in writing for the fourth semester of UKI Toraja.
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